Abstract. "How do students view their own university?" The answer to this important but elusive question offers a welcome opportunity for cross-national research. In this two-part report, part one reviews the value of 360-degree feedback for educational institutions -why and how this may promote cross-national research. Part two offers a case study of research at Fordham University, examining a shift in student attitudes after the opening in 2016 of a new half-billion dollar Law School building in New York City.
АКТУАЛЬНЫЕ ПРОБЛЕМЫ СОЦИАЛЬНОЙ ПСИХОЛОГИИ И ПСИХОЛОГИИ ЛИЧНОСТИ combine diverse inputs, one input is typically absent: survey data on how students regard their own university, a vital part of "360-degree feedback" (Howard, 2016) . "In 360-degree feedback programs, performance ratings are gathered from supervisors, subordinates, peers, customers, and suppliers" (Riggio, 2008, p. 132) . Since 360-degree feedback was first developed by I-O psychologists in the 1970s, it has become essential to the success of major corporations, including 90% of Fortune 500 firms 1 . It is now standard practice for competitive corporations to have their employees complete an annual Employee Attitude Survey (EAS), to chart the performance of their organization across departments and years, playing "a vital role in its ability to provide structured, in-depth information" (Hosain, 2016, p. 21) .
How ironic that 360-degree feedback is so ubiquitous in corporate and other organizations, yet so absent in educational organizations. Though some schools allow student feedback on individual courses or faculty, how often do universities chart their progress by seeking anonymous, systematic, periodic feedback from their students? Like employees or clients of a corporation, students are ideally situated to offer valuable, detailed, insider information to a university interested to monitor and improve its own performance over time and departments (Symonds, 2014 ). Yet it is the rare university that makes an effort to seek periodic 360-degree feedback from its students to chart its own progress (Grafman & Takooshian, 2011) .
Cross-national research. Does this omission of students' views offer a welcome opportunity for psychology faculty and students to collaborate easily on cross-national research? Yes.
Back in the 1980s, one classic analysis of psychology research publications in the USA found that "72% ... of articles used North American undergraduates as subjects" (Sears, 1987, p. 526) . In 2012, a 25-year follow-up analysis found that still only 4.8% of research journal articles were based on cross-national samples (Li, Kim, Karp, & Takooshian, 2012) . In recent years, psychologists world-wide have increasingly recognized the value of collaborative cross-national research, to compare human attitudes and behaviors across national boundaries (Takooshian & Stevens, 2001) . Past obstacles to cross-national research (language, distance, cost, culture) are now being reduced by new technologiesthe Internet, survey and statistical software. For cross-cultural psychologists, the ideal cross-national survey is a one-page sheet containing brief items using simple words that can be translated easily (Takooshian, Mrinal & Mrinal, 2001 ). Some simple cross-national surveys on diverse topics appear on-line 2 , and have been used to teach psychometrics and research methods to students in different nations.
A cross-national 360-degree student survey is especially attractive for several reasons. Compared with the often diverse goals of global corporations that use 360-degree feedback, universities across nations share the same simple core mission, to educate students. We can ask the same universal questions about a school's faculty (their expertise, availability), students (their diversity, ability), services (library, computers), and other features (cost, leadership). . RUDN University has a global reputation for its cross-cultural research with its students, where the RUDN "Center for Personality Studies" uses psychometric methods to study cross-cultural adaptation of its students (Novikova, 2013, p. 64) .
Like 360-degree surveys in corporations, an anonymous, standardized student survey could achieve many goals within RUDN to: (a) compare one university over time; (b) compare RUDN with other universities inside or outside Russia; (c) compare different campuses, departments, programs, or other units within the same university; (d) relate RUDN students' views with their biodata: nationality, gender, age, specialty, years in school, campus resident/commuter, and more. Of course, such data is of value not only to students learning research methods, but also to university policy-makers who are charged with deciding the future of their university. Researchers may well ask policymakers to pose specific questions that can be addressed by the anonymous 360-degree student surveys.
One model cross-national survey (Formozova & Urmanche, 2014 ) compared 1,048 students at two universities using a 2×2 design, and found that international students were significantly more satisfied (mean = 54.1 out of 80) than domestic students (53.2) in a U.S. school, but significantly less satisfied (49.8) than domestic students (53.4) in a Russian school. In another report, Professor Jennifer Symonds (2014) of the University of Cambridge has suggested many more possibilities for such "student perception" surveys.
Part two of this report below is a detailed sample using this survey to compare attitudes within Fordham University.
Research: How do law students regard their university?
Starting in 2009, Fordham University researchers developed a 360-degree Student Survey, which could be easily adapted to any school. In this is one-page, 36-item questionnaire, students can express anonymously their views on their school (Bartel, 2009) . The palatial 22-story, 468,000 square-foot building served the dual purpose of hosting Fordham's School of Law and housing undergraduate freshman students. The 339,000-square-foot portion dedicated to the School of Law "features 26 classrooms, lecture halls, seminar and conference rooms, a two-story atrium, a trial court facility, and a 90,000-volume law library" (Kestenband, 2016, p. 1) . Despite exceeding its 250 million dollar budget, the building is a cost-efficient solution to the university's expansion needs in a notoriously expensive real estate location. The visual aesthetics and the detail that went into its construction cannot be overlooked. The building was designated LEED Silver by the U.S. Green Building Council (Kestenband, 2016) . It was also one of the recipients of the 2016 International Architecture Award by the Chicago Athenaeum: Museum of Architecture and Design and the European Centre for Architecture Art Design and Urban Studies (Newsroom, 2016) .
Food service. Other, more subtle changes have also occurred since 2013. Starting on July 1, 2016, Fordham University as a whole also switched food providers from Sodexo to Aramark (Kozub, 2016) , after suffering years of poor food reviews, ranked as the worst campus food by the Princeton Review in 2012. This ranking moved up to number 5 from the bottom in 2013 (Ryan, 2013) . At the time of the present study, Aramark had been servicing the university for almost a year. Altogether these changes represent the University's continued investment in its students, albeit at the expense of increasing tuition.
Tuition. As Fordham Law continues to raise its tuition every year the financial gap between it and comparable schools grows larger. At the time of Haller's (2013) study Fordham Law was ranked in the top 20 most expensive law schools in the U.S. and charged full-time students $50,996. In 2017 U.S. News report ranked Fordham's Law school as 36th in the country, tied with University of Colorado-Boulder. Fordham's tuition for a full time student was $56,146 which is higher than 20 of the schools ranked 1-35 on the list and over $20,000 more than University of Colorado -Boulder (Best Law Schools, 2017). However, Fordham Law also ranked 15 among law schools for the highest average graduate salary (Newsroom, 2017) . Whether or not this silver lining is enough to mitigate student tuition concerns is unclear.
Regulations. Additionally, two regulation proposed by the American Bar Association (ABA) increased the need for continuous 360 degree feedback. To combat the nationwide decrease in bar passage rates, the first proposal would require accredited law schools to maintain a student bar-passage rate of 75% and to include as many student cases as possible in their annual reports. The second proposal would jeopardize the accreditation of a law school that loses 20% of its' first year students to non-transfer attrition. This CURRENT TRENDS IN SOCIAL AND PERSONALITY PSYCHOLOGY proposal was made under the assumption that schools with high rates of attrition are admitting students who are under-qualified for the program (Hansen, 2016) . As of 2016 Fordham's School of Law met both the bar-passage and low attrition requirement. The majority of attrition was due to academic transfers (Standard 509 information report, 2016). However, consistent use of 360-degree feedback could provide insight into why these transfers occur and alert the school to other student trends.
Hypotheses. The present study updated Fordham Law students' views, with two hypotheses: (1) Fordham Law students are more satisfied with their new school than other Fordham students. This was based on the higher satisfaction found by Haller (2013) .
(2) Like other students, Law students attitudes correlated with their biodata.
Method
Participants were 30 Fordham University Law students in May of 2017, 57% women, 89% day students, 7% living on campus, 10% Catholic, 100% full-time students, 23% employed during school, mean age between 20 to 29 years (SD = 2.5), mean number of years at Fordham was 1.83 (SD = .85).
These 30 Law students were compared with 1,527 other Fordham students who had previously completed the Fordham 360-degree feedback survey. These 1,527 were 61% women, 62% day students, 35% living on campus, 28% Catholic, 88% full-time students, 69% employed during school, mean age between 20 to 29 years (SD = 2.5), mean number of years at Fordham was 1.96 (SD = .85). Bartel (2009) , see Appendix. The Student Survey was in three parts: (a) a brief introduction, (b) a 20-item scale, with four 5-item subscales (facilities, professors, students, other), and (c) 16 biodata items and qualitative questions. The 20 items were scored 0 (low) to 4 (high), so the four 5-item scales vary from 0-20, and the total scale from 0-80.
Materials. The 36-item Student Survey was a modified version of the original Fordham 360-degree feedback Student Survey developed by
The reliability of the five scales was assessed by Cronbach's alpha, and proved moderate to high for these brief five-item scales: Facilities α = .64, Professors α = .80, Students α = .70, Other α = .57, Total α = .84.
Procedure. Fordham Law students were approached either between classes or in their cafeteria and asked to complete a short survey on their attitudes towards Fordham. The Student Survey took approximately 10 minutes to complete, and about 50% of students agreed. Their responses were collected and coded in SPSS.
An independent-sample t-test compared the 30 law students with 1,527 other students who previously completed the survey. These results were later compared with Haller (2013) . A Pearson correlation also compared the total attitude scores (0-80) with select biodata: age, gender, attendance, number of years at Fordham, employment status, and day/evening schedule.
Results
Our primary hypothesis was strongly confirmed, that Fordham Law students were more satisfied with their experiences than other Fordham students (see Table 1 ). Based on independent sample t-tests, Law students scored significantly higher on 16 of 20 items, АКТУАЛЬНЫЕ ПРОБЛЕМЫ СОЦИАЛЬНОЙ ПСИХОЛОГИИ И ПСИХОЛОГИИ ЛИЧНОСТИ and all five scales, and significantly lower on only 1 of 20 items (#12, "I like the diversity among students"). Compared with a mean Total score for Law students of 57.15 found by Haller in 2013, the present student found a lower mean of 53.59 for all students, and far higher 62.69 for 30 Law students. 
CURRENT TRENDS IN SOCIAL AND PERSONALITY PSYCHOLOGY
An independent sample t-test found that the present sample of Fordham Law students were significantly more satisfied with their facilities, professors, students and other aspects of their school. On an item by item basis, Fordham Law students had a significantly higher mean for 16 out of the 20 items. Additionally, the total score for Fordham Law students (M = 62.69, SD = 6.75) was significantly higher than the total score for the other students, (M = 53.59, SD = 9.9), t(1525) = 4.98, p < .01.
The second hypothesis was partially confirmed, that students' attitudes varied based on their biodata (Table 2) . In Table 2 , with minor exceptions, we see a generally similar pattern when comparing Law with other students. The total score of 30 Law students correlated r = +.11 with their number of years at Fordham (r = +.11, p = .62), compared with a significant correlation (r = -.111, p < .01) for other Fordham students -indicating that non-law students are significantly less satisfied with Fordham the longer they attend it.
Our secondary hypothesis was that Fordham Law students sampled in 2017 would be more satisfied with their facilities than the sample taken by Haller in 2013. This hypothesis was also supported. The average score for facilities among law students in 2017 was 14.61, nearly 3 points higher than the 11.88 score for facilities in 2014.
Discussion
Strengths and Limitations. While both hypotheses were supported, the study had some limitations. The primarily limitation was the small sample size of Law students surveyed in 2017. While significant differences were found between this sample and other Fordham students, it is possible that the sample was not large enough to adequately represent all Fordham Law students. However, the study also had several strengths. First, the comparison group had over 1500 students increased the chance that scores for the comparison group were representative of the Fordham population as a whole. Additionally, while the present АКТУАЛЬНЫЕ ПРОБЛЕМЫ СОЦИАЛЬНОЙ ПСИХОЛОГИИ И ПСИХОЛОГИИ ЛИЧНОСТИ sample of Law Students was small, the results were consistent with Haller's (2013) previous study. Finally, the study was conducted directly after major changes at Fordham University which made the feedback especially valuable. Significance. The study's findings are significant in a few ways. First, the much higher mean of 62.69 for law students indicates that the enormous amount of money Fordham spent in constructing the new law building has led to a tangible increase in student satisfaction. As Fordham has a history of financial struggles and even now is battling with health coverage for its faculty, studies like this one provide valuable input on resource allocation. By consistently measuring student satisfaction after new additions to the campus, Fordham can gauge which projects have the biggest impact on its students.
Second, this study adds to the small but growing line of research using 360-degree feedback in higher education. As universities continue to grow and play a larger role in the lives of current and future generations it is essential to implement feedback systems that go beyond teacher and course evaluations. For students, 360-degree feedback allows them to express concerns over portions of academic life that were traditionally overlooked. For the university, the feedback is a rich source of self-improvement. By formally surveying their students, universities across the world can clearly gauge the strengths and weaknesses of their institutions.
Future Research. There is much potential for future use of 360-degree feedback at universities, especially at schools with diverse populations or that are spread across multiple campuses. Many institutions could effectively utilize the feedback to see how satisfied different parts of the student body are with their school. Even a relatively small university such as Fordham had significant differences between it's law and non-law students.
Larger universities, or ones that have campuses spread across the world could take this a step further. A university that has several campus locations for example, could utilize 360-feedback at each location to better understand the students they serve. It would also be of interest to see how the overall mission and policy of the school translates to campuses in various locations.
